The study discussed the use of social capital in the religion-based character education for the elementary school children in the Al-Irsyad 02 Elementary School Purwokerto. The objectives of the study were to: (1) study the use of social capital in the religion-based character education within the learning process by means intracurricular and extracurricular activities and of school culture; (2) view the religion-based character education based on the aspect of cohesiveness and cooperation; and (3) view the religion-based character education based on the aspect of tolerance-solidarity within the learning process. For the data collection, the researcher performed the observation, the interview and the documentation. Then, in conducting the study the researcher selected the descriptive technique as the data analysis technique because the researcher would like to describe the data in order to solve the problem. Based on the results of the study, the researcher would like to draw the following conclusions. First, the social capital in the religion-based character education by means of teaching-learning process (intracurricular activities) has positive and important role for developing the character values of the students in the Al-Irsyad 02 Elementary School Purwokerto. The social capital in the religion-based character education becomes one of the school agendas in building the students' potentials and competencies. The extracurricular activities also have positive role in supporting the process of internalizing the character values into the school community since the extracurricular activities, along with the intracurricular activities, have been related to the social and the religious aspects. Next, the culture of Al-Irsyad 02 Elementary School Purwokerto might be summarized into eight aspects. Second, the use of social capital, according to the perspective of cohesiveness and cooperation, within the daily learning process has been based on the religious values. The students of the elementary school always pray, do the dzikir and read the Koran every morning. The cohesiveness has enhanced the students' discipline and solidarity and has created the students' religious characteristics. Third, the use of social capital, according to the perspective of the aspects of solidarity and tolerance, within the religion-based character education has taken the form of social activities. For example, Al-Irsyad 02 Elementary School Purwokerto always holds the Open House event every second semester for each year and the objective of the event is to perform the syiar and the promotion. The event has been introduced by the elementary school since Al-Irsyad 02 Elementary School Purwokerto has the following slogan: "The Champion School." The meaning of the slogan is that the elementary school becomes the place that gives birth to the national and the international champions. The elementary school, in other words, has been teaching their students to have good social characteristics.
A. INTRODUCTION The main problem that the domain of education encounters nowadays has been the decreasing character values of the learning participants, especially the religiousnessbased character values among the elementary school, the junior high school and the senior high school children. There are several factors that might be indicated as the causes of such decreasing values, namely:
(1) the empowerment of social capital in the schools has not been optimally implemented; (2) the school laboratories that might support the enhancement of religiousness-based character values have not been well benefitted; (3) the learning methods that the ustadz/ustadzah implements have not been in accordance with the national standards (KKNI) including the ones in the evaluation system; (4) the school environment has not been able to support the creation of religiousbased and nationalism-based character values; (5) the social development within the family,the community and the institution has not exerted optimal role in developing the religious-based character values among the learning participants; and (6) the government has not exerted their role optimally in strengthening the schools within the implementation of religious-based character education in terms of physical facility availability, of funding and of non-physical facility.
Character education is a process of guiding the learning participants to be the human beings of characters within the dimension of conscience, cognition, physics, compassion and competence. Character education might be defined as value education, courtesy education, moral education and behavior education that aims to develop the learning participants' capacity in making the bad-good decisions, in maintaining the good aspects and in manifesting the kindness within the daily life wholeheartedly. Character education might also be defined as the well-planned efforts to introduce the learning participants to understand, to pay attention and to internalize the character values so that the learning participants will behave as an individual of nobility or also known as insan kamil (Muchlas Samani & Haryanto, 2011:46) . According to Lickona (1991) a person of characters is a person who manifests the character values into the good behaviors, the honesty, the responsibility, the mutual respect and the other noble characteristics in responding to every situation under good moral.
The religious character development that has been conducted in the school is not apart the Islam Education that will develop the religious behaviors and that will create the religious learning environment. In this development, the social capital is functioned within the religion-based character education. The learning process by means of extracurricular and intracurricular activities has very strategic role as having been stated by Aeni K. (2015:5) who states that the learning process within the school has strategic role for empowering the social capital in planning, implementing and evaluating the character education. In other words, the social capital is heavily demanded for generating the good characters so that the empowerment of social capital in the form of cohesiveness, solidarity, tolerance, spirit of cooperation, capacity of showing empathy will be internalized into the learning participants. In turn, the social capital will be the aspects that should be developed both within the community and the school and the religious character development through the social capital empowerment will generate the religious behaviors that have been expected by the school, the parents and the community among the students.
So, the aspects of social capital that includes the elements of cohesiveness, solidarity, tolerance, spirit of cooperation, capacity of showing empathy and religiousness that have been internalized within the communal life might be empowered well. Then, these aspects might support the establishment of noble characteristics and might be useful for the state and the nation life. If the empowerment of social capital is implemented in the school, then the empowerment will bring about the positive impact toward the harmonious life school both in the internal relationship and the external relationship with the parents and the surrounding community.
The social capital has been the core of communal life in order to achieve the harmonious and prosperous community. According to sunatullah, human beings do not live alone in the world and they need one to another because they have limitations. It is the limitation that causes the human beings as individuals to cooperate, to co-exist, to be tolerant, to be aware of their strengths and weaknesses and to display mutual respect from one to another so that they will be able to maintain the balance in the nation and the state life. Putnam (1995) defines the social capital as the features of social organization such as networks, norms and social trust that facilitate coordination and cooperation for mutual benefit. The social capital becomes the glue for each individual in the form of norms, trust and network so that there will be a mutually beneficial cooperation in order to achieve the common objectives. The social capital is also defined as the knowledge that a community has and as the pattern of relationship that enables a group of individuals to perform productive activities. B. METHODOLOGY 1. Design/Approach
The approach that the researcher considered to be appropriate for the study would be the qualitative approach. There were several reasons that supported the use of the qualitative approach namely: a. The study of social capital empowerment within the religion-based character education had been directly related to the problem of human beings' behaviors or of the community life's behaviors in the natural setting. b. The problems that the researcher would investigate were very descriptive. c. The researcher would serve as the human instrument. d. The study prioritized both the process and the product and would investigate the meaning of the study descriptively. e. In deciding the respondents as the informants of the study, the researcher employed the purposive sampling technique.
f. The data analysis would be conducted since the beginning of the study.
Site and Period
The study would be conducted effectively for 4 months, starting from April 20 th until Augusts 12 th . Then, the study would be conducted in Al-Irsyad 02 Elementary School Purwokerto.
Subject and Object
In selecting the subjects or the respondents as the informants, the researcher would consider that the first subject would be the key informant namely the informant that, under certain considerations, met the requirements as an informant that knew most of the aspects in the problem under investigation.
Data Source, Instrumentation and Data
Gathering Technique The data source in the study referred the informant as having been mentioned in the previous section. The data source would take the form of informant's words or actions that led to the focus of the study. For the data gathering technique, the researcher employed the participatory manner (observation), the interview and the documentation. a. Participatory Observation The participatory observation was employed in order to attain the data directly and more accurately. In conducting the observation, the researcher engaged herself directly in each process of the study within the intracurricular activities, the extracurricular activities and the empowerment of social capital for the religion-based character education. b. Interview
The interview was employed in order to attain in-depth and detailed information. The researcher performed an in-depth interview toward the respondents/informants directly. The data that the researcher would like to find in the study were the data regarding the empowerment of social capital within the learning process and the extracurricular activities under the religion-based character education. c. Documentation
The documentation was employed in order to mainly view the educational background of the ustadz or the ustadzah and of their teaching assignment, the data regarding the supporting facilities, the data of students' learning results in the form of rapport scores or final examination scores, the data of SAP that the ustadz or the ustadzah created, the administration and the regulation of the school and the special notes about the students who violated the school's regulations and who had the problematic behaviors.
Data Analysis Technique
For the data analysis method, the researcher selected the descriptive qualitative approach. Then, for the data analysis technique the researcher employed the one that would explain the setting of the study. In the site, the social capital within the character education had not been held systematically within the teaching learning process. Instead, substantially the social capital within the religion-based character education had been apparent from several activities that the school conducted. For example, the ustadzah associated the learning materials to the learning participants' character development such as the development of disciplined attitude in attending the teaching-learning activities and the ustadzah motivated the students that learning had been the part of character development for the sake of developing high working ethos.
The use of social capital within the religion-based character education through the teaching-learning activities was had been expected to make the students aware that the science that the learning participants possessed should not only be used for expanding the knowledge itself but also should be applied into the daily life. The attitude of respecting other people had been the part of learning materials for the subjects such as Religion Education, Social Science Education and Citizenship Education and such attitude might be implemented in the daily life within the school and the family. Similarly, another part of learning material, such as the biological diversity from the Natural Science Education, might also be implemented in order to develop the learning participants' characters in appreciating the rich biological diversity. As a result, the learning participants would have high sense of thanksgiving upon the gift that had been given by Lord the Almighty and, therefore, the learning participants would always be thankful and be maintaining the nature and its surroundings. b. The Extracurricular Activities as Part of Social Capital within the Religion-Based Character Education The extracurricular activities had been the activities that the school conducted in order to develop the learning participants' potentials and competencies. The extracurricular activities had very positive role in supporting the process of internalizing the character values toward the school members both through the socio-religious-related activities and the socio-communal-related activities.
Multiple kinds of extracurricular activities became an inseparable part of the learning participants' character formation process. Although it had not been explained explicitly, implicitly the objective of holding the extracurricular activities had been to serve as the part of learning participants' character development.
The learning participants' character development might be pursued not only by means of providing knowledge regarding the good characters but also by means of designing systematic activities through the extracurricular activities in the school. The extracurricular activities would be the arena for the learning participants to understand the values that would be in line with the life norms that had not gone against the religious norms. Multiple social activities that the learning participants performed would create a construction of learning participants' social behavior.
The extracurricular activities were essentially not only to contain and to channel the competencies, the interests and the talents of the learning participants but also to be further inseparable part in the efforts of developing the learning participants' characters. The reason was that within the extracurricular activities there had been an interaction among the learning participants and this interaction definitely demanded the characters or the values of mutual respect, mutual appreciation, selfishness elimination, opinion acceptance, responsibility, cooperation and non-apathy. Such condition implied that the extracurricular activities might be a very important place for the learning participants' character development within the school. c. The Implementation of Social Capital Model in the Character Education through the School Culture The social capital model that the students of Al-Irsyad 02 Elementary School Purwokerto had implemented through the school culture was apparent every 06:30. At that time, the teachers greeted all of the students from the entrance gate and the ustadzah replied the greeting with a cute smile. As a result, a good relationship was established between the students and the ustadzah even from the entrance gate. The ustadzah tidied the students' clothes and the hair of the male students so that they would look neat and clean. If there were some spoiled students who had been crying, the ustadzah then would accept them and persuade them patiently to enter the classrooms so that the parents would only need to accompany these students until the gate. Similarly, with the motherly characteristics the ustadzah also persuaded the students who had mental problems to enter the classrooms. Afterwards, the students would go toward the classrooms and in front of their classrooms the students would be greeted by the ustadzah who had been assigned as their classroom teachers.
Pagi Ceria, or also known as Cheerful Morning, was conducted 07:00. In this event, the students were lined of their own classrooms untul 07:20. The students were very cheerful to meet their friends. Some of the students were telling stories, while the others were picking up their friends. However, when the ustadzah commanded the students they started to follow the command immediately. The disciplined character among the students was very apparent in this event. Then, the students prayed before they entered the classrooms and then they conducted the classroom activities wholeheartedly. Next, the students conducted the morning dzikir and murojaah satu surat until 07:30 and they had been conducting these activities every day. When they had finished conducting these activities, the students started the teachinglearning activities.
Before entering the classroom, the students had an event called "the stage of courage." In this event, the students who dared enough might read aloud the sacred letter in front of the Vice Principal office. Every day there had been a student who read aloud the letters of Al-Qur'an in front of the microphone. As a result, the students and the ustadzah heard the voice and the students took their turn in reading the letters of the AlQur'an. The event was confirmed by an informant with the initial UN: "Every morning before the students go to school, we have an activity that we call as the Stage of Courage. The students who dare enough will read the letters of Al-Qur'an in turn." The religious character had been established since the students entered the school gate and since the students heard the voice of their friends who read aloud the letters of Al-Qur'an.
Before entering the classroom, the students were obliged to take the wudhu water so that they would conduct the teaching-learning process in a sacred way. In taking the wudhu water, the students were very well-mannered and they did not rush in the place; in other words, they were very disciplined. Then, before starting every event they read the basmallah so that their efforts in the learning process would be eased. Afterwards, they had the communal prater orderly.
The ustad/the ustadzah in the Al-Irsyad 02 Elementary School always greeted the students nicely every time they met the students. They always treated both the students and the fellow ustad/ustadzah with courtesy. They always greeted each other and the students with assalamualaikum and they also asked how they were doing. The ustad/ustadzah also suggested the students to respect the difference and to not stigmatize the other students because the school was an inclusion one where the students with disabilities would be gathered with the normal students. Therefore, cohesiveness, mutual respect and mutual cooperation were highly suggested by the school. The sense of care that the school had was very prominent. For example, if their friends were sick or if their friends needed some help then the students would provide the help sincerely and cooperatively. The sense of care in the elementary school created the high social character.
The independence was highly suggested in the Al-Irsyad 02 Purwokerto. The students should have learning awareness and if they had daily test or if they had semester examination then they should work on the test or on the examination independently and they should not cheat with their friends. If they were caught cheating, they would be called to the office and they would be counceled. Then the school would send a letter to their parents explaining the students' violation. The independence generated the disciplined and fond-of-reading students. Another form of independence was that the students had been able to take care of their own belongings. This was a form of responsibility, independence and responsibility that the school suggested. Taking care of their own personal belongings, by the way, would the good way of forming the students' characteristics. The honesty that the school expected was the honesty that should come from the students themselves. In the same time, the religious value had also been internalized in the school. Therefore, when the students had been honest since the early age, and their honesty had been supported by the religious value, then the students would meet the expectations that the school had set.
The Discussion on the Social Capital in terms of Cohesiveness and Cooperation
The daily learning activities in the AlIrsyad 02Elementary School had always been based on the religious values. Every morning the students had communal prayer, dzikir and tadarus before they started the learning process. The communal prayer, dzikir and tadarus created the sincere cohesiveness and high discipline. As a result, the cohesiveness resulted in the positive matter; for example, the communal dzikir would result in the religious students. Then, the cohesiveness was also apparent in the mutual-sharing activities that the students did, such as visiting the friends who were sick; these activities implied the socially-care character. Every ustadzah in the learning process was not apart from the character insertion. The AlIrsyad 02 Elementary School developed the concept of cohesiveness from the beginning until the end of the school period and in the school duties that the students conducted altogether. When the students conducted their school duties, they conducted these duties cheerfully in accordance with their respective portion. From the character of cooperation in the elementary school, the researcher would like to state that the empowerment of social capital had been good and had been highly supported by the principal, the ustadzah and the employees. The role of the members in the elementary school was very good and the school members were very enthusiastic in developing the students' characters.
There were also multiple activities out of the learning process that had been conducted together, namely the communal sholat duhur and the Friday prayer. Then, the school members also conducted the PHBI activities, the quick Islamic boarding house, the distribution of zakat and the Idul Kurban celebration every once in a month. These religious activities were conducted altogether with the school members, namely the principal, the ustadzah and the employees. Based on the activities that had been conducted, the researcher would like to state that the implementation of religious values in the Al-Irsyad 02 Elementary School had taken the form of routine activities and these routine activities were conducted altogether by the school members as a daily habituation in forming the religious character.
The cohesiveness that they performed was very apparent. The ustadzah as the parents implemented the pattern of drilling, loving and upbringing (asah,asih, asuh) that had been developed by Ki Hajar Dewantara in his educational approach. By adopting the pattern, the students would feel as if they were in their own home since the ustad/ustadzah served as the replacement of the students' parents. And the teachers who would like to develop the students' talent and interest would not force their expectations to be achieved by the students. Similarly, within the brain development the ustadzah would be a good mentor so that they would generate the bright and fully developed students in accordance with the pattern of cooperation that the Al-Irsyad 02 Elementary School Purwokerto developed. In other words, such pattern would generate the skillful and creative students.
The social capital, in terms of the aspects of cooperation, within the religion-based character education in the Al-Irsyad 02 Elementary School was apparent from the beginning until the end of the school period. The ustadzah in cooperation with the employees and the security officers welcomed the students by greeting and shaking the hands of the students. The ustadzah in charge would tidy the uniform and the veil of the female students and they also tidied up the uniform and the shoe laces of the male students. With lots of patience, an ustadzah persistently tidied up the uniforms of the students. Although the students always joked around and their sight was everywhere, they paid attention to the ustadzah and the ustadzah in charge when they greeted them with "assalumalaikum" and smile.
During the learning process the ustadzah established cooperation with the students during the material distribution and, similarly, the students established cooperation one another during the material distribution. The cooperation was also apparent in the school programs such as the classroom cleaning; the classroom cleaning activities became the students' responsibility in accordance with their own group. In the AlIrsyad Elementary School 02 Purwokerto the students had the common interest namely to study.
Cooley (Soekanto, 2003) described cooperation as follows. Cooperation occurs when people realize that they have the common interests and, in the same time, they have enough knowledge and control toward their own self. In order to meet the common interests the awareness toward the common importance and the existence of organization become the important facts in a useful cooperation.
In accordance with the above statement, the researcher would like to state that the AlIrsyad 02 Elementary School Purwokerto had been an institution that prioritized the good cooperation for supporting the success of intracurricular and extracurricular activities. In Ramadhan, there was the quick Islamic boarding school (pesantren kilat) that the school held and the cohesiveness of the students was very good. In the activity, the students had very good cooperation to build success in performing the religious in-depth study both in reading the Al-Qur'an and in conducting the other activities. The characters that had been shaped in the activity were religious, independent, responsible, environmentally and socially caring, being patient when taking lines in front of the bathrooms, holding the hunger and the thirst during the learning process in the day and preparing the food for breaking the fast (buka puasa). The students also had good cooperation with the ustadzah; they helped the ustadzah in preparing the food and, after they were ready, they would sit together and listened to the seven-minute course (kultum, also known as kuliah tujuh menit) while waiting the for time to do the adzan maghrib prayer. In the night after the shalat taraweh, all of the students would perform tadarus gather until ten o'clock. The good cohesiveness resulted in the good cooperation. The pesantren kilat activity that the school conducted helped the students to be a good santri and to learn how to live a modest life. They were also taught to be individuals who cared about their environment and who were religious. If the characters of being religius had been established, then it would be very easy to direct the students' behaviors. The pesantren kilat activity was very good to shape the students' characters; as a result, the cohesiveness and the cooperation were deeply perceived in the pesantren kilat. The education that had been based on the social care and the environmental care would generate the students who had high tolerance as having been taught by Ki Hajar Dewantara in his education. The education that Ki Hajar Dewantara taught did not force the ustadzah expectations; instead, the education was a more humanistic education. As a result, the students' talent and interest would be channeled and the children would not have mental burden. The students were free to select what they wanted and the ustadzah would serve as a facilitator in directing the students' selection. The cohesiveness in the school would bring about a positive impact in the family and in the community. The ustadzah and the students cooperated in holding the open house. By involving them in holding the open house, the students would learn understand the social environment within the community both the school community and the wide community. In turn, the students would have concern among the fellow students, both toward the junior and the senior ones, and among all of the school members. In other words, the open house would generate the students who had higher-level social characters. At the end of the open house, the school caretakers believed that the students would have expanded knowledge as well as high solidarity and tolerance and this would be very important especially recalling the fact that the elementary school is the famous Islam-based elementary school.
Then, the formation of social characters among the students was also pursued through the boy-scout activities. Through these activities, the students would be formed into individuals with high discipline, socialism, responsibility and usefulness both for the religion and for the country. Attaining these characters would be good guidelines and reference because the good individuals should recognize their social environment in the community, both the school community and the wide community. For the ustadzah and the students of Al-Irsyad 02 Elementary School Purwokerto, these activities were peculiar challenges in becoming better individuals since the elementary school had been famous especially for being a school of wealthy people. This had been the homework for the elementary school with regards to the fact that the Al-Irsyad 02 Elementary School Purwokerto belonged to all Purwokertonese people. Unlike the ordinary schools, the solidarity within the elementary school was very apparent. The school members here were very cohesive and friendly and these cohesiveness and friendliness caused the elementary school to have many enthusiasts and the number of enthusiasts would be apparent in the enrollment period. In order to gain enormous registrants during the enrollment period, the elementary school should be trustworthy before the public and should improve themselves in terms of curriculum, learning process, social life, characters of ustadzah and activities that supported the elementary school.
The solidarity in the Al-Irsyad 02 Elementary School Purwokerto was supported by the existence of subsidized scholarship and the subsidized scholarship was one of the prominent features in the school. Within the subsidized scholarship, the wealthy students helped the poor students; as a result, the elementary school became famous not only because of the religion basis and the learning process but also because of the social concern. Through such scholarship program, the students were taught to be concerned to their social environment. The students who could not afford the school fee would be freed from any charges and the students who had good grades and earned the first rank in their classes would be free from any charges until they graduated. Thereby, the subsidized scholarship or the cross scholarship would gain many registrants for the elementary school and would be the role model for the other elementary schools that would improve themselves. The cross scholarship itself might also teach the students to not be proud of their wealthiness; instead, the cross scholarship would shape the good social characters among the students and the efforts of shaping the good social characters would be better with the presence of religious school programs that the elementary school held. The characters of being in solidarity with the poor students were very apparent and, in the same time, the students' characters of tolerance were very good in the school activities.
The social capital empowerment that the elementary school conducted, in terms of the aspects of tolerance, had been very fundamental. Within the learning activities or the other activities, the students were encouraged to respect the other students' opinion especially when they shared their ideas. The statement had been confirmed by one of the respondents, HM: "In my classroom before we conduct any activities we should have discussion under the direction of the ustadzah so that the discussion will generate the decisions that all of the students agreed." Learning to respect the other people's opinion had been one of the responsibilities that the students should conduct in the classroom and in making decisions with other people. The tolerance that the students of Al-Irsyad 02 Elementary School Purwokerto displayed in taking the shared decisions under the democratic manner resulted in the decisions that all of the students agreed. In the process of communal decision making, the differing opinions would be turned into one of the principles for democracy. In relation to the situation, the tolerance that the students displayed supported all of the school activities such as developing the students' talents and interests in accordance with their potentials. The development of their talents and interests was channeled through the extracurricular activities.
The tolerance in the elementary school also opened alternative opinions related to supporting the school activities because the term tolerance does not mean being not allowed and being silent; instead, the term tolerance means to respect other people. The term tolerance also means to provide opportunities to other people for sharing their ideas and to realize that basically every individual has different interest.
In the Al-Irsyad 02 Elementary School Purwokerto, the tolerance had been implemented in every learning activities both inside and outside the classroom because the tolerance served as a very important character value in the students' life. In addition, the character of democracy in sharing opinions was also demanded in the classroom since both aspects, namely the tolerance and the democracy, were not different in the school life and the community life. The tolerance was highly supported by the school members. For example, the students who had different religious festival days would send the text messages containing greetings for the celebration of their religious festival days and the same situation also occurred when the other students greeted the Moslem students who celebrated the Islamic festival days. All of these students celebrated the festival days altogether without discriminating one another. The tolerance displayed in the elementary school supported the activities so that the tolerance generated the character values that had been pursued through the social capital empowerment in the form of tolerance namely democracy, peer concern, cohesiveness and religiousness. Although they had significant differences, the harmony among the students of Al-Irsyad 02 Elementary School Purwokerto had been a motivation toward performing positive activities. The significant difference, for example, was apparent between the disabled students and the normal students. The normal students helped the disabled students and, therefore, the atmosphere within the elementary school became very enjoyable. The ustaz/ustadzah always taught about mutual assistance and mutual respect among the students; as a result, the harmony among the students would be well preserved. The situation had been confirmed by one of the respondents, Ustadzah FBR: "I always teach the learning participants to always live in harmony; they are not allowed to scold their peers in the school because all of human beings are the creation of Allah." It was inevitable that the respondent, Ustadzah FBR, had been very friendly and her teaching style, namely the pattern of asah, asih, asuh had been in accordance with the educational theory that Ki Hajar Dewantara implemented.
D. CONCLUSIONS
The social capital in the religion-based character education through the teachinglearning process (the intracurricular activities) and the extracurricular activities as well as the culture has positive and very important role in internalizing the character values toward the learning participants. The extracurricular activities have been the activities that the school conducts in order to develop the learning participants' competencies and potentials. The development of the students' or the learning participants' cultures consists of 8 aspects. In terms of the aspects of cohesiveness and cooperation, the social capital empowerment is apparent in the fact that the students conduct the certain activities together before starting the learning process. Conducting certain activities together results in the sincere cohesiveness and the high discipline so that the students will generate positive matter. Then, in terms of the aspects of solidarity and tolerance, the social capital empowerment within the religion-based character education is apparent in the activity such as the open house. The open house of AlIrsyad 02 Elementary School Purwokerto is conducted in the second semester each year. The objectives of holding the open house are to conduct the syiar and the promotion toward the wide community. The open house is also conducted in order to introduce the elementary school toward the public since the Al-Irsyad 02 Elementary School Purwokerto has been famous as the religion-based school with the following slogan: "The School of the Champions." Indeed, the elementary school has generated many champions in the regional, national and international level. However, the elementary school does not forget to teach the social characters.
